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PART | - ELIGIBILITY CERTIFICATION 12wig

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12wig

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 21 Elementary schools (includes&-
(per district designation): _____7 Middle/Junior high schools
_____6 High schools
0 K-12 schools
34 Total schools in district

2. District per-pupil expenditure: 1168(
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 7

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 18 20 38 6 0 0 0

K 37 32 69 7 0 0 0

1 22 20 42 8 0 0 0

2 26 25 51 9 0 0 0

3 24 32 56 10 0 0 0

4 29 22 51 11 0 0 0

5 35 18 53 12 0 0 0

Total in Applying School: 360
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

31 % Black or African American

21 % Hispanic or Latino
0 % Native Hawaiian oOther Pacific Islandi

47 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 15%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 14
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 40
until the end of the school year.

(3) Total of all transferred students [sum ots 4
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.15
divided by total students in row (4). "

(6) Amount in row (5) multiplied by 100. 15

360

8. Percent of English Language Learners in the school9%
Total number of ELL students in the school: 32
Number of non-English languages represented: 3
Specify non-English languages:

Spanish, Thai, and Arabic



12wI18

9. Percent of students eligible for free/reduced-priceals: 67%
Total number of students who qualify: 240

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 21%
Total number of students served: 77

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 3 Orthopedic Impairment
0 Deafness 5 Other Health Impaired
0 Deaf-Blindness 13 Specific Learning Disability
17 Emotional Disturbance 36 Speech or Language Impairment
0 Hearing Impairment —OTraumatic Brain Injury
0 Mental Retardation 0 Visual Impairment Including Blindness
2 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 17 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 7 8
Paraprofessionals 6 4
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 6
Total number 36 18

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 21:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 93% 93% 93% 93% 93%
High school graduation ra % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12wig

Jerstad-Agerholm Elementary School is committetthéorenewal of traditional values and standards at
all grade levels, as expressed in our missionragte We promote the pursuit of excellence, iz

the best of today’s technologies and techniqueshEhild and staff member is exposed to an
environment that stimulates the mind and nurturesspirit. We encourage each student to reactrhis
her maximum potential in order to become producting contributing members of society.

We believe that children of all cultural backgroartve the right to be educated in a safe, caaimdj,
motivating environment. We have a collaborativgymortive partnership with students, teachers,naye
and other school and district personnel, which eléelie is essential for student success. We leetieat
all students can learn if given sufficient time ampropriate support, and we feel the primary psepaf
education at our school is for students to leadht@nsuccessful.

The majority of our students are from disadvantdgmte environments. Seventy-five percent of our
students currently receive free or reduced lunighis statistic has increased over 30% in the last f
years. We currently have eleven homeless familRacine has the second highest jobless rate in the
state of Wisconsin as of November 2011, which ingp#e Jerstad-Agerholm School community. All of
these environmental factors influence children’®gomal and physical well-being, and ultimatelyithe
ability to learn.

We focus on the task of appropriately structurimglearning environment to provide conditions for
success. Instructional targets are transformetuttent friendly “I can” statements to aid students
focusing on and accomplishing academic goalsBetmative and summative assessments are integrated
in the curriculum as instructional guides for tearsh Differentiated instruction is purposefully
implemented to meet every child’s needs. Suppléah@rstruction during designated intervention l®c
and additional educational aids and materials eveigled as supports for student success. Lesaoght

by the Title | teachers, ESL teacher, inclusiortheas, and speech and language pathologists also
supplement core curriculum standards.

We acknowledge and nurture our students’ uniquentaland skills. While our primary focus is theeco
curriculum, students have opportunities to exptord develop their talents in the arts, physical
education, and media/technology. In particular,music program provides exposure and opportunities
for participation in a variety of activities, frol@arning to play musical instruments to performimghoir
and participating in children’s literature-basedsioals.

The practices of our teaching staff are alignedhwhe best research and knowledge available. Our
school staff is organized into Professional Leagr@ommunities, each of which is focused on specific
academic subject matter, to provide continuing atlac opportunities for our teachers. In these
respective communities, teachers learn new teadtrategies and best practices for classroom use, a
disseminate these to the other professional stdffe building.

We are proud of the efforts of our staff and therunctional preparation that enable our students to
receive the best possible education. In turn, axefset a standard of excellence for our students t
achieve. In 2010, we received a “School of Redibgmii award from the Wisconsin Department of
Public Instruction. This award is given to schablst are committed to advancing partnerships among
school staffs, parents, administrators, and thenmomity to create an educational environment that
supports students’ learning. Schools receiving &lward have some of the highest poverty ratdsein t
state based on free and reduced lunch. A secandilgl criterion was that student achievementtba
2009-10 state reading and mathematics examinatitassabove average for schools from similarly sized
districts, schools, grade configurations, and pigMerels. Additionally, each school must have met
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Adequate Yearly Progress (AYP) for a two-year pribastly, schools demonstrated eligibility to
receive Title | funding in order to provide sensde high numbers or high percentages of econolyical
disadvantaged children.

Jerstad-Agerholm students have shown consistegtgss over the past five years. Through our data
analysis we targeted academic areas that neededfotus: math, reading comprehension, and writing.
This allowed us to adjust teaching methods to bettet the needs of our students. Also from tta d
analysis, we established our School Improvement, Vaich we are currently using to improve student
performance in all areas.

The Jerstad-Agerholm Elementary School staff andestt body are honored to be nominated for the
Blue Ribbon Award by the United States Departméiiducation. We feel that the standard of
excellence that we have set, our accountabilithistandard, and our data driven methods ofunstm
to support every student, have contributed to titeess of the educational program that is impleetent
at our school and makes us eligible candidatethfsraward.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12wig

1. Assessment Results;

All Wisconsin schools participate in the Wisconkimowledge and Concepts Examination

(WKCE). Third through eighth grade students aresssd in reading and math. Fourth grade students
also complete language arts, science, and souadiest The WKCE test is made up of short answer
(constructed response) questions and multiple-ehguestions. The WKCE is used to determine
Adequate Yearly Progress for students at the scdattict, and state levels, in order to meet the
requirements for the No Child Left Behind Act. Tiesults are scored as proficiency levels.

The four levels of understanding are minimal, bgsioficient, and advanced. Minimal indicates tet
student demonstrates very limited academic knovdedgl skills for the subject and grade level that i
tested. Basic indicates that the student demoastsitme academic knowledge and skills for the stubje
and grade level that is tested. Proficient indisdi@t the student demonstrates competency in axade
knowledge and skills for the subject and gradelltha is tested. Advanced indicates that the stude
demonstrates in-depth understanding of academiwlkalge and skills.

Our staff is proud of the progress we have shover the past five years. Each fall we analyze ota,da
look at which areas need more focus, and amen&chwol Improvement Plan. Current areas of focus
are geometry and measurement in math, and writidgcanstructed responses across the

curriculum. This year we added reading comprehen$ar plan is a working document, and we
continue to analyze new data and adjust our geateaded. Each teacher is required to chart lessons
they teach in these areas to make sure that evergonaking these areas a priority. This documiemtat
is collected monthly by our school administrator.

From November of 2005 to November of 2010 the pesge of African American students scoring
proficient or advanced on the reading portion ef3nd grade WKCE increased from 40% to 63%. The
percentage of white students scoring proficierddwanced increased from 68% to 85%. Third grade
math proficiency increased from 27% to 50% for édn Americans students, from 50% to 78% for
Hispanic students, from 64% to 90% for white stuslefnom 40% to 80% for English Language Learners
(ELL), and from 33% to 65% for economically disadtaged students. For fourth grade reading
proficiency, African American students improvedrir&0% to 100%, Hispanic students increased from
40% to 80%, special education students increased 20% to 50%, and economically disadvantaged
students increased from 47% to 81%. Fourth gradh praficiency for African American students
increased from 25% to 72%, for white students iaseel from 52% to 69%, special education students
increased from 13% to 34%, and economically disathged students increased from 34% to 76%. In
fifth grade reading, Hispanic students increasemhf67% to 80%. In fifth grade math, white students
increased their scores from 61% to 88% proficient advanced.

In 2007, 44% of our students were below the povextgl. This has increased by 31 percentage ptints
75% this school year. Also, our number of hometdsisiren fluctuates on a daily basis. We have a
transient population with a fifteen percent turnonage. When children move from one school to agoth
during the school year their performance is adWefected. Jerstad-Agerholm Elementary also has a
high population of special education students. €Hastors create more challenges to closing the
achievement gaps.

We have implemented several new programs to helfedhe achievement gaps. The district adopted
new reading and math series that have allowed fe€ts on strategy instruction. We have implemented
more interventions and differentiated instructibrotigh the use of centers and small group teackitey.
have implemented an intervention block in evergsiaom, allowing for collaboration between Title 1,
ESL, inclusion teachers, speech and language ppafilstd, and the regular education teachers. Duhiisg
time, each individual child’s needs are met. Weehadded a home school liaison to facilitate the
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connection between home and school. Without sugpmrt home it is more difficult for children to be
successful.

We have a balanced literacy program with readirtvariting integration. Our series has leveled resde
to accommodate at-risk children as well as theedifind talented students within our diverse
classrooms. The series has a multitude of inteimembaterials available in the homeroom. This fisste
accountability by the classroom teacher for eadld.ch

For the past three years, we have had a very aditgeteam that scrutinizes the test scores amtsaise
teaching staff in understanding the data and itien¢j areas of concern. We have monthly data team
meetings to continue looking at the data througtioeityear. In our meetings we discuss the areds th
we need to focus on and bring back to the wholé s@ur data team has received special trainirdy an
consists of 7 people: our administrator, regularcation teachers, a special education teachet|eal Ti
teacher, and a community member.

Racine Unified School District also uses Measufescademic Progress (MAP) testing as an assessment
tool. Students in kindergarten through fifth gragle tested. First through fifth grades are testatie

fall, winter, and spring in reading and math. Kirgheten students are tested in the spring. Thedsatts

are given in a RIT score which can be translatesdfgooficiency level. The MAP test is administeoed

the computer, so results are immediate, which hedgge align the curriculum to meet the individual

needs of students. Third graders are also givasticti writing assessment.

A third form of assessment that we use is AIMSw&tindents are screened in the fall, winter, anchgpri
in the areas of reading and math. These result@lsseammediate. AIMSweb uses national norms, so ou
expectations at Jerstad-Agerholm are aligned vatfonal expectations. Once the students are sateene
we can use the information to begin progress mangodifferentiate instruction, and guide
interventions.

2. Using Assessment Results:

In August, Jerstad-Agerholm Elementary School'ssdeam meets to analyze the WKCE results and
reports to the entire staff areas of concern ab#ggnning of the school year. Each grade levet doe
intensive analysis of our MAP test data, in whiah laok at each math strand (algebraic relationships
geometry, measurement, process and number, arsdissadnd probability) and reading sub-tests
(analyze text, evaluate and extend text, underdttdand word meaning and context). We plan for
interventions and differentiation of instruction ft-risk groups as well as gifted and talenteayrtrer to
meet each child’s needs and to ensure that theyyaoademic standards and benchmarks that the state
has established.

After analyzing areas of weakness, students amepbed computer-based activities and other
interventions according to their individual scoregach strand. Our district’s instructional teclogy
department provides us with many resources coectltat the tests.

We have eight Professional Learning Communitie<O$)l_.each of which is assigned an area of
concern. The PLCs focus on math, family and comtgu@rtnerships, engagement and attendance,
enrichments, climate, data and technology, reaaimbcomprehension, and writing and constructed
responses. These groups make recommendationséatihe staff at monthly professional development
days.

Math Buddies is a program utilized in the fall moeinsively review each math strand. Cross-grada lev
peer tutoring is utilized to help the older studesthieve the highest level of understanding by
demonstrating the skill to their younger buddy.sTiiogram lasts for six weeks.
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Reading Buddies is a program implemented in thimgpo focus on literacy. Cross-grade level peer
tutoring allows students an opportunity to workethger in a fun, low-pressure environment to conepéet
literacy task. The students bring their own streagind combine them with their buddy’s to read and
create. Each family then receives a copy of th&footheir home libraries.

Wild About Books is a program that spotlights owelbper semester. Classrooms create a response to
the literature to present to their parents ancetiige school at an assembly. This program allaudents
and their families a chance to see how one boolspanso many different ideas and so much excitemen
for reading across grade levels. Concepts suchlbsng, friendship, or current events are topicatt
inspire our book selection. Title | funds are atlil to purchase a copy of the book for each family.

Title | reading specialists, inclusion teachers] aducational assistants work with students withén
reading block to support and increase the studesasling achievement. Qualitative Reading Inveari
MAP testing, WKCE, and AIMSweb results are useduame student selection. Intervention materials
from the Harcourt "Storytown" basal series and Hdaag Mifflin "Soar to Success" are utilized to targ
specific student needs. These support staff menatbevgeam with the classroom teachers during the
math block based on student needs.

Our formal School Improvement Plan (SIP), whicheisognized by the Racine Unified School District,
summarizes our strengths and weaknesses and gengaoatls for improvement. The vision of our SIP
states that at Jerstad-Agerholm Elementary Schiool aur students will have the academic, social,
emotional, and personal skills necessary to mou® aniddle school as specified in the North Star
Vision Statement of the district, which states tatwill educate every child to succeed.

We communicate student performance and assessesetisrto parents, the community, and our district

in several ways. We hold parent teacher conferemoey fall for all students. We hold an additional
conference in the spring with parents of childrdrovare not performing up to state standards. Atehe
conferences MAP results, AIMS web results, androttessroom assessments are discussed. Assessment
results are also sent home with quarterly repadsa

The MAP test is given three times a year. The tegiflthe fall test are shared with parents atfiostr
parent teacher conference to allow for open disonsgbout any interventions that may take place.
WKCE state testing results are sent home in thegptong with an informational packet that outfine
state guidelines for the test. All assessment tesué reported to the local school board to aftlawopen
and on-going communication with our community. Vismaneet with our district administration to go
over assessment results and any needed adjustments.

We have a school website and a Facebook page patkeeschool community informed of upcoming
activities. Our school and district websites canimail addresses for all staff members. Thisaaltor
effective and on-going conversations between thaliizs and teachers. We would like our families and
students to be aware of our assessments and etipestfar students. This allows students and parent
be invested in the learning and success of ourabch@/e also implement an auto-dialer messagesyst
to inform parents by phone of any important infotiora

3. Sharing Lessons L earned:

Our teachers continually strive to stretch thetsnihink outside the box, and share their succesgh
other teachers within our building as well as vathers in the district. Several of our teachersshav
worked on textbook adoption committees for ourritisin the areas of math, reading, and music. Our
librarian helped to write the current library catdum for our district. At these district-wide conttae
meetings we share with others what works at Jessggiholm. Our teachers have also shared their
knowledge and experiences with student teachedssenve as mentors to new teachers in the
district. Our teachers continually engage in prsifasal development to keep abreast of current asd b
practices in education as provided in literatuceirsework, workshops, and educational
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conferences. These continuing education programsd®e opportunities for us to share with other
educators.

District-wide meetings and in-services give us ppartunity to share our progress on a larger scale,
especially regarding the core subject areas. Oncipal participated in our District-Wide School
Improvement Council. This council was formed toraige and prioritize existing programs, to oversee
implementation and assessment of new projectgwesthool improvement plans, and to enhance
teaching and learning in the district.

Last year, representatives from our school atteadEitle | conference in Madison, our state capifais
experience enabled us to share our accomplishrirergading with educators around the state. We
discussed the strategies utilized to help studmsiigeve the goals set for each grade level.

Our music teacher often presents at district-widsdrvices to share her expertise in incorporating
technology into the music curriculum and to encgarthe mutual exchange of ideas among fellow
educators. One of our special education teach&s pfesents workshops both within and outsideuof o
district on behavior management and working witlogomally and behaviorally disturbed students. She
has trained teachers, substitute teachers, an@dtohea assistants.

4. Engaging Familiesand Communities:

The Jerstad-Agerholm staff realizes that the inslgnt of parents and community members is essential
to education. Parents and extended family memzers been invited to our school for many activities.
We want families and community members to feel avtable in our school and to feel that it belorms t
them.

Parent volunteers and members of the communitytilized to assist teachers in many different
ways. They tutor individual children in the academiibjects, act as field trip chaperones, and much
more.

We have many extra programs which involve famidied are related to our core curriculum areas, such
as Math Night, Wild About Books, spelling bee, bdaks, Career Day, Book Nights, academic award
ceremonies, First Grade Thanksgiving Feast, ared Girade Car Rally. Our school has sponsored many
events to encourage our students to read. We heleenved “celebrity” story readers to our special
reading events. The mayor of Racine and our sdafietsict’'s superintendent have been among our guest
readers. A meteorologist heightened our upper eleang students’ interest in our science and reading
curriculum. We believe these programs directly@fteur students’ success rate.

Families are invited to participate in other schgmbnsored activities as well, such as vocal and
instrumental concerts, movie nights, dances, ieararsocials, art shows, field days, Bunch for Lunch
(parents have lunch with their students), Santaf\NiBingo Night, Pet Day, Intergenerational Fair,
Mothers' Tea, and school birthday parties. Tlaesall very highly anticipated and well attendéds
our belief that these activities increase studagagement, school spirit, and love of learning.

Families are able to follow school activities orc€laook, websites, and through our monthly school
newsletter. We posted our most recent assemblg@sb that parents who were unable to attend could
see their child participate in a school-wide sond dance routine, which celebrated the love ofirgad

Our social worker and home-school liaison workneoive parents. Home visits take place when we are
unable to reach a parent by phone, to assist tesarhmaintaining communication, to check on thietya
of students when there has been chronic absenteaismnen a student has not arrived at school. The
social worker and nurse may also assist parentsheilth and medication related issues as they can
often interfere with student engagement.

To encourage parent involvement in Individual EdiecaPlans, and for other essential meeting
attendance, transportation is available. Parenéglgmce is paramount in maintaining communication
between the home and school.
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PART V - CURRICULUM AND INSTRUCTION 1218

1. Curriculum:

In 2010, the state of Wisconsin adopted the Com@une State Standards for 21 separate content
areas. Racine Unified School District (RUSD) hagsem curriculum correlated to these standardd) so a
children within our district will meet these stand® This curriculum, along with research on best
practices, guides our teaching at Jerstad-Agerholine North Star Vision of RUSD creates benchmarks
to ensure that each child will become career aratibege ready by graduation.

Our district’'s Curriculum and Instruction Departrhmites curriculum guides for each subject area
which provide a framework as well as grade levegdts to guide our instruction. These are aligioeithé
Wisconsin State Standards. We use the Harcourtyt8ten" and the Envision Math series along with a
multitude of hands-on kits and other materials #inatavailable through our district’s Instructional
Materials Center (IMC) to supplement the curriculangd enhance learning.

Wisconsin science standards follow the contenhefNational Science Education Standards. Threleeof t
content standards (physical, earth and spacerifieenvironmental science) address the knowledgg, ba
while the other content standards address thecapiplin of knowledge.

Our science curriculum allows children to experetite richness and excitement of the natural wanld.
addition to the inquiry focus of hands-on experitseand activities provided in the curriculum, our
district’'s IMC provides many kits and media. Ousfigraders also hone their physics knowledge by
making cars for a school-wide race event. Secoadays do gardening. Third and fifth graders visit o
planetarium. Fourth grade visits the Racine Envitental Center and learns about the importance of
clean water.

Our Social Studies curriculum is correlated dingetlth our Wisconsin State Standards, and is covexkr
primarily with people and their relationships withtheir social and physical environment. The acéas
study are geography, history, political science @tidenship, economics, and behavioral sciencartho
and fifth graders participate in the national gepdry bee.

Art, music, library, and physical education aregtatby specialists. We have an annual art showlwilic
an evening event for parents. A few children ase ahosen to exhibit their artwork at our local art
museum. Our specialists are highly involved withetiteg our school-wide goals including WKCE test
scores. They coordinate events such as pep rplii@sto state exams, which include songs, chamd,
dances. They are talented at modifying their culuie to incorporate cross-curricular skills. Stutdegre
provided opportunities that will promote a healémd physically active lifestyle. Our PE specidtias
sponsored a walking club.

At Jerstad-Agerholm Elementary we have an antiyingl program which is part of our health
curriculum. Our anti-bully committee strives to Bresa physically and emotionally safe climate for o
children.

Our district-wide wellness policy requires heal#macks as opposed to sugary treats. It also reqoinre
school lunches to have a higher standard of mutativalue. For many of our students this is th&in
source of nutrition.

Jerstad-Agerholm students have access to technildbgir classrooms and our computer lab. All of 0
core curriculum areas have many technology cormexti We have a four-year leasing program in
which our computers will be updated. Every classr@t Jerstad-Agerholm has a SmartBoard and
document camera. There are four or five desktoppeens in each primary classroom. Intermediate

13



students have laptops. We have a classroom sead§iwhich we share. These all increase student
engagement and skills.

We partner with one of the major industries in tmwn, S.C. Johnson, which brings many educational
programs to our children. Currently we are pgréiting in an all-city reading incentive prograniled
“Racine Reads a Million Books.” This has encouragedstudents to develop a love of reading.

2. Reading/English:

Our reading curriculum’s foundation is our basalese "Storytown", from Harcourt School Publishdts.
was chosen by our district for meeting severaedgtincluding the following: flexible grouping,
intervention materials built into the curriculumattallow us to reach the individual needs of stitglen
engaging literature selections including fictiomaronfiction, student tasks that include coopeeativ
group work, literature dialogues, student-choidivies, and correlations to the WKCE and state
standards.

The "Storytown" series provides a core reading @ogthat focuses on teaching phonemic awareness,
phonics, vocabulary, comprehension, and fluen@ctmmmodate all students. Students are given
opportunities to learn in whole group settings, #reh in more specific small group settings using
advanced, on-level, and below-level materials vég for differentiated instruction of literacy #ki

We have a variety of tools to assess reading aehient. We use the assessments provided by the
reading series. We also use MAP testing, obsemnatitade during lessons, and AIMS web. Each teacher
can access the instructional targets of our didwicall grade levels. This enables them to ensaethe
students are achieving their benchmarks at eade dexel.

Students struggling with reading achievement ageqal in a Title | reading intervention group to
accelerate students to grade level proficiency. Title | staff plans and executes advanced tiers of
Response to Intervention. Our Title | teachers wi®egmall group instruction to meet the needs of ou
students who are reading below grade level. Thdi@tiee Reading Inventory-5 is utilized to detenai
instructional and independent reading levels. Sightd assessments, running records, and literacy
checklists are used to monitor individual readinggpess. Books and personalized sets of words eaeds
sent home for additional practice.

In addition to the Title | staff, the regular clemsm teachers and inclusion teachers work togetieng
centers and intervention blocks with small grouptheir reading level. This accommodates all lewedls
achievement. Students in fourth and fifth gradetigypate in a Battle of the Books competition wathr
public library. Students working at or above grésles| in grades one through five have the oppotyuni
to participate in a poetry workshop incorporatiitgrature and drama.

3. Mathematics:

Jerstad-Agerholm’s present math curriculum is adywith the common core standards and is taught
with Understanding By Design. By focusing on themstards, essential questions, and enduring
understandings, students are learning the conqapisesses, and skills necessary for promotiohdo t
next grade.

Assessment and data driven instruction are helpimgchool to succeed. By using AIMS web, MAP,
WKCE, and classroom common assessments, teacharsheaability to quickly assess and determine
intervention and enrichment needs in the classrétawiew, interaction, visual representation, and
interventions with small groups, is a four-parttinstional model and the basis of instruction.
Mathematics is taught to develop mathematicallyipient students who can make connections between
other disciplines, solve problems at a varietyestls, reason through application of skills learrsettl
communicate that learning to others.
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Our classrooms have many resources that improdest@chievement through differentiation. The
Envision Math series published in 2010 aligns pnesgath curriculum with the state standards. Thhoug
Envision, we utilize math centers, games, and mdaies. Each series topic includes essential
guestions, problem based interactive learningaliarning animations, quick check review, leveled
homework, spiral review, alternate assessmentsteatehching tools.

To reach a variety of learning needs, our usedfrtelogy includes but is not limited to: document
cameras, SmartBoards, computer lab, iPads, lapttgssroom computer stations, and visual learning
animations. Displaying basic math facts in thewsajls and learning targets in the classroom is a
continual means of reinforcement.

We make continuous efforts to improve the mathesabsikills of struggling students and those
performing at or above grade levels. As our daatanalyzed our WKCE test results, we recognized
that improvement is needed in the areas of georaetlymeasurement and constructed responses. This
series provides many opportunities to practicedfsédls. To promote achievement, we initiated a
successful Family Math Night this school year, imich families participated in hands-on activitibatt
incorporated all of the math strands. “Math Budtlisslso a program we developed matching up
students across the grade levels. Students acpeglicipate in exercises that help prepare therold
students for the WKCE, while introducing the younggidents to these concepts, reinforcing the
spiraling curriculum.

Through our focus on lesson planning through Urtdading By Design, our continuous use of
assessment tools, our recently adopted math telkterges, and our integration of highly interactive
technology, we value our mathematics curriculuratadent-centered while addressing the needs of our
entire population.

4. Additional Curriculum Area:

Students at Jerstad-Agerholm Elementary School tievepportunity to explore and develop their
talents in curricular areas such as art, physitatation, library media/technology, and music. Whil
each of these classes supports the entire schoauum, the music program reaches each student in
multiple ways.

Our school's music program emphasizes readingsskiimprehension, and creativity. In music class,
students are read music related stories, and teeywark on musicals from children’s literature. \iv&e
literacy websites such as Brainpop and Tumblebtwksrther comprehend and connect the music
lessons to the entire school curriculum. Studezdml to read notation and understand conceptsglurin
music units. We correlate music lessons to the caongculum following our School Improvement
Plan. Music is hands-on at our school. Students leeginning recorder, and have the opportunitylay
Orff xylophones, piano keyboards, drums, and rhylemcussion instruments. These projects and
experiences reinforce memorization and retentiomatierial learned throughout the school curriculum.
Students have the opportunity to create their owsiencompositions. Utilizing the best new
technologies, such as interactive SmartBoard, migdcBhoto Booth, iMovie, iTunes, and iPads,
stimulates interest and provides greater understgrod the concepts being learned.

Jerstad-Agerholm Elementary has many performingdppities during the year. All students perform
at least twice a year or more, for concerts, asbemitand the “Harmony Club,” Racine’s local senior
community club. Fourth and fifth grade studentgehihe opportunity to sign up for band, orchesiral
choir. Students in these ensembles are able tsftramusic-reading skills learned during music €kas

an instrument or vocal performance. Students ppating in performing groups learn the importante o
teamwork, and have the choice to be soloists okwosmall ensembles. They also obtain global music
exposure and gain performance opportunities tlegigre them for middle school.

Our entire staff has developed all-school assemskitiat motivate learning, encourage each student to
continue their hard work, and reach their maximwteptial. These assemblies include: Wild About
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Books, Peace Day, WKCE pep rallies, and more. fi@attistic portion of these programs, the art,imus
and physical education teachers unite to creatéfaadted performances. This cooperation and
teamwork fosters a sense of community between stsid€hey feel proud to work together to display
their learning for their parents and the community.

5. Instructional Methods;

Jerstad-Agerholm Elementary School embraces theegpdnhat all children can learn if they are given
the proper tools to do so. Teachers collaboratautiir team meetings and staff workdays. Grade level
teams work together with special education aneéTiteachers to analyze the data and determinehwhic
children need interventions in specific sub-skillais allows teachers across grade levels to pidn a
implement best learning practices to ensure that ehild masters targeted skills. Our reading aathm
instruction utilizes small groups in order to teaetch child at his or her instructional level. Assdhe
curriculum we use a variety of hands-on manipuéstiv

Most of our special education students are fulghided in regular education classrooms, where the
special education teacher and regular educatiahméedeam together to modify materials and provide
instruction to meet the needs of all learners. Ty include shortening or altering assignments,
changing the delivery method of a lesson, usingrtelogy, alternate assessments, or allowing extende
work time. In some situations, these accommodatioeng be needed for a regular education student as
well.

Our experienced teaching staff supplements thécolum with a variety of materials and activitiést
both remediate at-risk students, and enrich gdieditalented children. Remediations might include
listening to a story on CD, extra review and piagtas well as one on one time with a teacher gduhie
intervention block. Enrichments may consist of bohlbs, research projects, drama, mastery club, and
extra technology time.

Each classroom has access to computers, SmartBdaaisnent cameras, and iPads. Technology is
incorporated into the classroom in many differemd enique ways. For example, students practice
constructed response skills by using an applicaiiothe iPad, which allows them to both illustratel
explain their thought processes simultaneouslyy&ne also able to publish their own written wanlai
variety of ways including blogging, videos, andatieg iBooks with pictures and illustrations.

6. Professional Development:

Professional development is an integral part ofrowmg student achievement at Jerstad-Agerholm
Elementary. RUSD has eight staff in-services thhoug the school year that allow our staff to
collaboratively implement our School ImprovemerdarRIWe also have three full days of professional
development during the year.

Each of our staff development days focuses on @a @irconcern for our students. Our district cutttin
area coordinators present updates on best teagfantces in their respective curricular areasngshis
information and studying our test data, we devéloitding-wide activities to improve student
performance to meet state standards, and to reaghrmass the Annual Yearly Progress expectatiens s
by Wisconsin and the U.S. Department of Education.

The district provided extensive in-service trainorgour new math and reading series, both of which
were adopted within the last four years. Thesedukls to correctly implement the many strategigbef
small group approach. Three of our staff membdended training on how to effectively utilize iPads
the classroom. They then presented a training@essithe entire staff. We have also had worksloops
inclusion, which gave strategies for effective tdaaching. We have been taught how to use Google
Applications in the classroom. Every year we hdasses on writing, including scoring with rubricgla
developing balanced literacy centers. One oteachers with special expertise in the area ofvieha
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management has trained us on effective methodsaching emotionally disturbed children. Perhaps the
most beneficial training so far has been about twinterpret and effectively use data from the AIMS
web, MAP, and WKCE tests. This has helped us tcaminually aware of the ever-changing needs of
our diverse subgroups. Finally, because we valaéramous learning, and because of our commitment to
raise student achievement, a large majority ofstafif attends professional workshops or continuing
education classes outside of the school day andgltire summer.

7. School Leadership:

Jerstad-Agerholm Elementary School has been prayistudents with an exceptional education since
1952. It is because of the cohesive efforts aratiogiships that exist between the principal, teegshe
students, parents, and community members thattodests achieve academic success. Our hands-on
approach to teaching makes learning fun at Jestgadholm.

The leadership philosophy of our principal is tedguthe staff in providing a high quality education
all students. She is an advocate for staff andesiisd It is important to help children grow acadstty,
morally, and socially. She believes the teacheosiishmeet each child at their intellectual leved delp
them to grow to their fullest potential. Parents #re child’s first and continuing teacher, anid ibur
responsibility as educators to work closely withegpeis to build a trusting, cooperative, and coltabive
relationship so that together we can nurture ehit toward his or her intellectual, emotional, and
physical potential.

At Jerstad-Agerholm Elementary school the rolenefgrincipal is to support the staff in order tomote
strong cooperation between home and school. Jedgfaxholm Elementary School has collaborative,
shared leadership. The principal is willing to hsfaff, students, and families in finding solutiadagheir
problems. She trusts her faculty to make decisiotise best interest of the students.

Our entire staff is divided into Professional LaaghCommunities, which meet monthly to examine srea
of importance and concern, and make decisions anidest to rectify problems. Our Payday Team meets
bi-weekly to discuss current issues and concertiseochool. This team is comprised of our pringipa

two teachers’ union representatives, the schooktmy, the educational assistants’ union reprasigns,

our school social worker, psychologist, buildingjieeer, and a data team member. The data team meets
monthly to review the most recent data and makemeeendations for professional development. Our
grade level teams meet monthly with the principadider to keep her abreast of the academic neetls a
accomplishments of that particular group of chitdre

Each spring, our district climate survey is disitdd to the families of our students. In this wagrents
have input into the workings of our school. Theutissof this survey help us to make decisions which
foster positive changes for the upcoming schoot.yea

Our professional staff at Jerstad-Agerholm Elemgrsghool is committed to ensuring that each studen
receives the very best educational experience lpessi
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Wisconsin Knowledge and Concepts

3 Examination
Efltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 79 81 66 55 30
Advanced 40 28 34 21 5
Number of students tested 38 36 38 38 37
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 5 2
Percent of students alternatively assessed 0 0 0 13 5
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 65 78 58 57 17
Advanced 25 26 21 17 6
Number of students tested 20 23 19 23 18
2. African American Students
Proficient and Advanced 67 30 20
Advanced 17 10 0
Number of students tested 8 12 9 10 10
3. Hispanic or Latino Students
Proficient and Advanced 60
Advanced 0
Number of students tested 9 9 10 7 8
4. Special Education Students
Proficient and Advanced 62 50
Advanced 31 17
Number of students tested 5 4 13 12 5

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 5 7 5 5 7
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1 1 1
NOTES:

12wI18
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STATE CRITERION-REFERENCED TESTS

Subject: Reading 3 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill
11 '

Grade: Test: Wisconsin Knowledge and Concepts

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov
SCHOOL SCORES

Proficient and Advanced 74 72 79
Advanced 39 22 24
Number of students tested 38 36 38
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 60 74 74
Advanced 25 17 21
Number of students tested 20 23 19
2. African American Students

Proficient and Advanced 75

Advanced 17

Number of students tested 8 12 9
3. Hispanic or Latino Students

Proficient and Advanced 70
Advanced 0
Number of students tested 9 9 10
4. Special Education Students

Proficient and Advanced 54
Advanced 15
Number of students tested 5 4 13
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 5 7 5
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1
NOTES:

12wI18

Nov

63
32
38

0 10

6
16

52
26
23

40
10
10

42
33
12

Nov

60
22
37

100

2
5

44
17
18

50

10
10
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STATE CRITERION-REFERENCED TESTS

Grade: Test: Wisconsin Knowledge and Concepts
4 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill
11 '

Subject: Mathematics

Testing Month Nov Nov
SCHOOL SCORES

Proficient and Advanced 73 91
Advanced 24 31
Number of students tested 33 32
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

76 88
29 18
21 17
7 6
80
10
10 9
6 8
7 4
1
12wI18

Nov

78
29
41

100

10

76
29
21

70
10
10

46
18
11

Nov

57
23
30
0 10
0
0

43

14

Nov

61
16
29
94

56
11
18
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STATE CRITERION-REFERENCED TESTS

Grade: Test: Wisconsin Knowledge and Concepts
4 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill
11 '

Subject: Reading

Testing Month Nov Nov
SCHOOL SCORES

Proficient and Advanced 82 78
Advanced 30 31
Number of students tested 33 32
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

81 71
24 18
21 17
7 6
80
30
10 9
6 8
7 4
1
12wI18

Nov

76
27
41

100

10

76
19
21

60

20

10

36

11

Nov

80
20
30
0 10
0
0

64
14
14

Nov
71
10

29
94

61

18

21



STATE CRITERION-REFERENCED TESTS

Grade: Test: Wisconsin Knowledge and Concepts

Subject: Mathematics

11

Testing Month

SCHOOL SCORES

Proficient and Advanced
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively asse:

5 Examination
Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Nov

68
38
37
100
1

Percent of students alternatively assessed 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

61
39
23

50
20
10

12wI18

Nov

89
44
36

100

86
46
22

70
30
10

Nov

78
31
36

100

74
37
19

64
18
11

Nov

71
31
35
0 10
0
0

57
17
23

60
20
10

Nov
45
5
42
100
5
12
30
27

22

18

18

17
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: Wisconsin Knowledge and Concepts

5 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Oct Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 84 81 78 89 62
Advanced 38 44 31 31 5
Number of students tested 37 36 36 35 42
Percent of total students tested 100 100 100 0 10 100
Number of studets alternatively assess 1 0 0 0 5
Percent of students alternatively assessed 3 0 0 0 12
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 83 82 63 87 44
Advanced 39 46 37 17 0
Number of students tested 23 22 19 23 27
2. African American Students
Proficient and Advanced 64 80 50
Advanced 0 30 17
Number of students tested 9 8 11 10 18
3. Hispanic or Latino Students
Proficient and Advanced 80 80
Advanced 0 10
Number of students tested 10 10 5 5 3
4. Special Education Students
Proficient and Advanced 24
Advanced 6
Number of students tested 9 8 8 5 17
5. English Language L ear ner Students
Proficient and Advanced
Advanced
Number of students tested 4 5 4 5 3
6. Asian
Proficient and Advanced
Advanced
Number of students tested 1 1 1 1
NOTES:

12wW18
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 73 86 74 61 44
Advanced 34 34 31 24 7
Number of students tested 108 104 115 103 1038
Percent of total students tested 100 100 100 0 10 98
Number of students alternatively asse: 1 0 4 5 8
Percent of students alternatively assessed 1 0 3 4 6
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 67 83 69 53 33
Advanced 31 30 29 14 4
Number of students tested 64 62 59 60 63
2. African American Students

Proficient and Advanced 53 81 51 39 32
Advanced 33 27 10 10 0
Number of students tested 24 26 29 28 37
3. Hispanic or Latino Students

Proficient and Advanced 69 82 68 50 25
Advanced 17 21 12 11 6
Number of students tested 29 28 25 18 16
4. Special Education Students

Proficient and Advanced 35 80 50 42 22
Advanced 15 25 22 16 3
Number of students tested 20 20 32 19 27
5. English Language L ear ner Students

Proficient and Advanced 68 93 64 46 26
Advanced 12 49 7 6 6
Number of students tested 16 16 14 15 15
6.

Proficient and Advanced

Advanced

Number of students tested 2 2 2 2 3
NOTES:

12wI18
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 79 76 77 76 63
Advanced 35 32 27 28 12
Number of students tested 108 104 115 103 1038
Percent of total students tested 100 100 100 0 10 98
Number of students alternatively asse: 1 0 4 6 8
Percent of students alternatively assessed 1 0 3 5 6
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 75 76 71 68 48
Advanced 29 27 25 19 6
Number of students tested 64 62 59 60 63
2. African American Students

Proficient and Advanced 79 65 69 60 51
Advanced 16 15 3 18 13
Number of students tested 24 26 29 28 37
3. Hispanic or Latino Students

Proficient and Advanced 72 82 68 72 56
Advanced 13 10 12 16 12
Number of students tested 29 28 25 18 16
4. Special Education Students

Proficient and Advanced 55 50 43 52 37
Advanced 10 20 6 26 7
Number of students tested 20 20 32 19 27
5. English Language L ear ner Students

Proficient and Advanced 62 93 64 86 53
Advanced 25 25 7 13 13
Number of students tested 16 16 14 15 15
6.

Proficient and Advanced

Advanced

Number of students tested 2 2 2 2 3
NOTES:

12wI18
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